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Abstract

This study examines the alignment between lecturers’
teaching styles and students’ learning styles. The problem
stems from differences between the two, which can create
conflict in the classroom. Each lecturer has an individual
teaching style that tends to follow his or her dominant
learning style, and students likewise have their own learning
styles. This diversity can lead to classroom conflict and
prevent the targets of the teaching and learning process
from being achieved. The purposes of this study were to
identify lecturers’ teaching styles and students’ learning
styles based on Grasha’s teaching and learning style scales,
and to use Grasha’s teaching style clusters to determine the
alignment of lecturers’ teaching styles with students’
learning styles in the MKDU English course at Jambi
University. This study employed a descriptive research
design. The subjects were the lecturers who teach the
MKDU English course and all students of the Faculty of
Teacher Training and Education, Jambi University, who
were taking the course. The instruments were the Grasha
teaching style and learning style questionnaires, and the data
were analyzed using the Grasha scales and teaching style
clusters. The analysis showed that the lecturers of the
English Study Program at Jambi University mainly used the
facilitator, personal model, expert, and delegator teaching
styles, and to a small extent the formal authority style,
whereas the students’ learning styles were collaborative,
competitive, dependent, participant, independent, and
avoidant. Overall, the lecturers’ teaching styles and the
students’ learning styles were congruent.
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Introduction

One way to improve the quality of education is to improve the quality of learning for
each student. When students become more active in learning, the quality of human resources
also increases. It should be noted, however, that we cannot force others to learn by imitating
our own learning style. Students should be allowed to learn in their own way, as long as that
way helps them understand the material being studied, because everyone has his or her own
learning style and cannot be forced to adopt the same one.

In general, students’ learning styles depend on the ways in which they prefer to learn.
Some students prefer their lecturer to write everything on the board so that they can read it
and then try to understand it. Others prefer their lecturer to explain the material orally so that
they can understand it by listening. Still others prefer to form small groups to discuss questions
related to the lesson.

The classroom involves teaching and learning processes in which both students and
lecturers take part. These processes can be oriented towards the students or towards the
lecturer. The characteristic behavior that each individual shows in these processes is called a
teaching style or a learning style, and it reflects the personality of the individual concerned.

However, Hidayah et al. (2024) observed that teachers rarely adjust their instruction to
students’ learning styles, which suggests that much classroom learning still proceeds on the
assumption that all students are identical and that the uniqueness of each student’s learning
style is overlooked. This is consistent with the observation that lecturers tend to rely on their
own dominant learning style when they teach. A lecturer who ignores students’ individual
learning styles may create an uncomfortable learning environment for many students, and a
mismatch between the lecturer’s teaching style and the students’ learning styles may even cause
students to become frustrated. Students who are frustrated in learning are unlikely to achieve
their best learning outcomes.

Lecturers play a major role in students’ learning in the classroom. Students notice
everything a lecturer does when explaining a lesson, managing the class, giving feedback, and
motivating them; in other words, they notice the lecturer’s teaching style. Students respond to
what the lecturer does in class, and this response affects their motivation to study. It is not
uncommon for students to lose interest in a lesson because they are bored and sleepy. This
situation often arises when a lecturer does not know how to present the material well or how
to engage students’ interest and attention.

A lecturer who follows his or her dominant learning style, that is, the way in which he
o she learns most easily, may use it as the basis for deciding which teaching steps are effective.
In fact, not all students’ learning styles match the lecturer’s. As a result, many students’ learning
styles do not match the lecturer’s teaching style, as the following illustration shows. Zhenhui
(2001, para. 1) gives these examples of mismatches between teaching and learning styles:

Lin Hong, a third-year English major in Jiangxi Normal University, China, was in David's office
again. After failing David's oral English course the previous year, Lin Hong had reenrolled, hoping to
pass it this year. Unfortunately, things were not looking promising so far, and she was frustrated. When
David asked why she was so unhappy in bis class, she said: "'l am an introverted, analytic, and reflective
student. I don't know how to cope with your extroverted, global, and impulsive teaching style?" Jenny,
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an American teacher from California, sat in Dean's office again, feeling perplexced by the students'
negative responses to her kinesthetic and global styles of teaching. Despite Jenny's persistent efforts to
convince the students of the advantages of her teaching styles, she was told by her Vietnamese colleagnes
that her attempts were in opposition to the prevalent teaching styles in Vietnam. Jenny had specialized
in applied linguistics for a long time and was well trained in the TESOL area in the U.S.A. But all
of a sudden, it seemed that all her teaching competence and experience had become useless in such a
country where she had never been before.

These cases represent serious mismatches between students’ learning styles and a teacher’s
teaching style. Felder and Henriques (1995) note that such mismatches often occur in language
classes and have unfortunate effects on both the quality of students’ learning and their attitudes
toward the class and the subject. In classes where a mismatch occurs, students tend to be
bored and inattentive, do poorly on tests, become discouraged about the course, and may
conclude that they are not good at the subject and give up.

Conversely, when students’ learning styles and the lecturet’s teaching style match, both
the students and the lecturer benefit most from the interaction. Proponents of matching argue
that students gain more knowledge, retain more information, and perform better when
teaching styles match learning styles, and Felder and Henriques (1995) hold that matching
teaching styles to learning styles can enhance academic achievement and student attitudes,
particularly in foreign language instruction.

The match between lecturers’ teaching styles and students’ learning styles is therefore
widely considered important for students’ learning outcomes. Sakata (2024) found a
statistically significant positive relationship between secondary school students’ learning styles
and their academic achievement, and Ricaforte et al. (2025) found that the alignment between
teaching methods and students’ learning styles was positively correlated with student
engagement. These considerations show that teaching and learning styles matter in the
classroom, and they prompted the researcher to investigate the alignment of lecturers’ teaching
styles with students’ learning styles in the MKDU English course at the Faculty of Teacher
Training and Education, Jambi University.

Methodology

This study employed a descriptive research design. The purpose of a descriptive study
is to obtain information about a current phenomenon in order to describe the existing
conditions in a field. Deckert and Wilson (2023) state that descriptive research determines and
describes the way things are. The study was carried out at the Faculty of Teacher Training and
Education, Jambi University, Mendalo Campus, Jalan Jambi—Muara Bulian. The subjects were
all lecturers of the English Study Program who teach the MKDU English course and all
students taking the MKDU English course at the faculty.

The instruments were the Grasha—Riechmann teaching style and learning style
questionnaires. Anthony F. Grasha was a professor of psychology at the University of
Cincinnati whose areas of specialization included cognitive and social processes in human
error, learning and teaching styles, cognitive processes in stress and coping, and conflict
resolution. Grasha and Sheryl Riechmann developed the Grasha—Riechmann Student
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Learning Style Scales (GRSLSS) in 1974 to determine college students’ styles of classroom
participation. The Grasha—Riechmann model focuses on students’ attitudes toward learning,
classroom activities, teachers, and peers rather than on the relationships among methods,
student style, and achievement. Two questionnaires were used: a lecturers’ teaching style
questionnaire and a students’ learning style questionnaire. The teaching style questionnaire
consists of 40 items and the learning style questionnaire consists of 60 items; each item offers
five options ranging from strongly disagree to strongly agree. There are no right or wrong
answers in either questionnaire; lecturers and students respond according to their attitudes and
feelings toward the particular class.

The questionnaires were closed, Likert-scale instruments used to collect information
about the congruence of the lecturers’ teaching styles with the students’ learning styles. The
teaching style questionnaire was given to each lecturer and collected once it had been
completed, while the learning style questionnaire was distributed to each student, who was
given 60 minutes to complete it. The data from both questionnaires were analyzed through
tabulation, classification, determination of congruence and incongruence, and generalization.
The scores were classified into Grasha’s teaching styles and learning styles, and each student’s
learning style was then aligned with Grasha’s teaching style clusters. Finally, generalizations
were drawn from the alignhment of the lecturers’ teaching styles with the students’ learning
styles.

Results

This research had four purposes: (1) to identify the teaching styles of lecturers in the
English Study Program at Jambi University; (2) to identify the learning styles of students of
the Faculty of Teacher Training and Education, Jambi University; (3) to determine the
alignment of the lecturers’ teaching styles with the students’ learning styles; and (4) to
determine any misalignment between the students’ learning styles and the lecturers’ teaching
styles.

The lecturers’ teaching styles and the students’ learning styles were measured with the
Grasha—Riechmann teaching and learning style questionnaires and rating scales. According to
Grasha (2002, p. 154), there are five teaching styles: expert, formal authority, personal model,
facilitator, and delegator. Table 1. summarizes the findings.

Table 1. Lecturers’ teaching styles

No. Teaching Styles Frequency %

1 Expert 6 20%

2 Formal Authority 1 3%

3 Personal Model 7 23%

4 Facilitator 11 37%

5 Delegator 5 17%
Total 30 100%

Thirty lecturers of the English Study Program at Jambi University, eleven men and nineteen
women, completed the teaching style questionnaire. The facilitator teaching style was used by
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37% of them. This was the most dominant style, and it emphasizes the personal nature of
teacher—student interaction. The second most preferred style was the personal model style
(23%), followed by the expert style (20%), the delegator style (17%), and, finally, the formal
authority style (3%). The students’ learning styles are summarized in Table 2.

Table 2. Students’ learning styles

No. Learning Style Frequency %

1 Collaborative 61 37%

2 Avoidant 1 1%

3 Participant 23 14%

4 Dependent 27 16%

5 Independent 18 11%
Total 165 100%

Of the 165 students who completed the questionnaire, 61 (37%) were identified as having a
collaborative learning style, 35 (21%) a competitive style, 27 (16%) a dependent style, 23 (14%)
a participant style, 18 (11%) an independent style, and one (1%) an avoidant style.

Table 3. The alignment of lecturers’ teaching styles with students’ learning styles

Cluster Teaching Styles Lecturers (f) % Learning Styles | Students %
®
Cluster 1 Expert 6 20% | Dependent 27 16%
Formal Authority 1 3% | Participant 23 14%
Competitive 35 21%
Total 7 23% 85 52%
Cluster 2 Personal Model 7 23% | Participant 23 14%
Expert 6 20% | Dependent 27 16%
Formal Authority 1 3% | Collaborative 61 37%
Total 14 47% 111 67%
Cluster 3 Facilitators 11 37% | Collaborative 61 37%
Personal Model 7 23% | Participant 23 14%
Expert 6 20% | Independent 18 11%
Total 24 80% 102 62%
Cluster 4 Delegator 5 17% | Independent 18 11%
Facilitator 11 37% | Collaborative 61 37%
Expert 6 20% | Participant 23 14%
Total 22 73% 102 62%

Note. Percentages are based on 30 lecturers and 165 students. Because each teaching style and learning style
appears in more than one cluster, the cluster totals overlap and cannot be added together.
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Of the thirty lecturers and 165 students, seven lecturers (23%) and 85 students (52%) belonged
to Cluster 1; fourteen lecturers (47%) and 111 students (67%) to Cluster 2; twenty-four
lecturers (80%) and 102 students (62%) to Cluster 3; and twenty-two lecturers (73%) and 102
students (62%) to Cluster 4. Overall, 164 of the 165 students (99%) had a learning style
represented in at least one cluster; the only exception was the student with the avoidant
learning style.

Table 4. The misalignment of students’ learning styles with lecturers’ teaching styles

Learning Style Students Percentage (%)
Avoidant 1 1%

Only one student (1%) had a learning style that was misaligned with the lecturers’ teaching
styles, namely the avoidant learning style, as shown in Table 4.

Discussion

This section discusses the findings of the research. Based on the data collected through
the lecturers’ teaching style questionnaire and the students’ learning style questionnaire, the
writer identified the teaching styles used by the lecturers and the learning styles of the students
in the English Study Program at Jambi University.

Lecturers’ teaching styles, the data analysis showed that the most dominant teaching
style among the lecturers of the English Study Program at Jambi University was the facilitator
style. This finding does not support Grasha (1994), who reported that the personal model style
was the dominant style among teachers across academic levels and courses. The difference
may be explained by Grasha’s (2002) observation that teaching styles can be affected by factors
such as the objectives of the course, the type of course, class size, the subject matter, the length
of the teaching and learning process, and the academic discipline.

Facilitator teaching style, this was the most dominant teaching style, preferred by
37% of the lecturers. The finding is consistent with Husin et al. (2023), who found that the
facilitator style was the most dominant teaching style among language lecturers, and with Arif
et al. (2024), who found that the facilitator and delegator styles were dominant among EFL
teachers at a junior secondary school. However, this is not consistent with Sim and Mohd
Matore (2022), who found that the facilitator style was the least dominant style among primary
school mathematics teachers. This difference may be due to the different subjects taught.
Several factors may also make the facilitator style less popular among mathematics teachers: it
is time-consuming, it is sometimes used when a more direct approach is needed, and it can
make students uncomfortable if it is not employed in a positive and affirming manner (Grasha,
2002).

Expert teaching style, the expert teaching style was used by 20% of the lecturers.
According to Grasha (2002, p. 154), a lecturer who uses this style not only possesses detailed
knowledge of a subject but also strives to display that knowledge. The expert style was the
third most frequently used style in this study. This finding differs from that of Sim and Mohd
Matore (2022), whose survey of 97 primary school mathematics teachers found that the
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personal model style was the most dominant. Such differences may arise from personal
preferences, the subjects taught, and cultural conditions.

Personal model teaching style, the personal model teaching style was used by 23% of
the lecturers of the English Study Program at Jambi University. This finding is in line with
Grasha (2002), who reported that the personal model style was used predominantly by teachers
at all academic levels, including professors, associate professors, and lecturers (tutors). It is
also in line with Sim and Mohd Matore (2022), who found that the personal model style was
the most dominant style among primary school mathematics teachers.

Delegator teaching style, the delegator teaching style was used by 17% of the lecturers
who completed the questionnaire. This style is concerned with developing students’ capacity
to function autonomously. Students work independently on projects or as members of
autonomous teams, and the lecturer is available at the students’ request as a resource person
(Grasha, 2002). This style is suitable for language lecturers, especially when teaching writing.
For example, students can be divided into groups, given different topics, and then asked to
present the results of their discussions. However, the delegator style is less suitable when
students’ readiness to work on tasks independently is low. If it is used continuously in such
situations, it may dampen students’ enthusiasm because they fear failure.

Formal authority teaching style, only one lecturer (3%) preferred the formal authority
teaching style. This style draws on the status the teacher holds among students because of his
or her knowledge and role. It is concerned with providing positive and negative feedback;
establishing learning goals, expectations, and rules of conduct for students; and identifying the
correct, acceptable, and standard ways of doing things, while giving students the structure they
need to learn (Grasha, 2002).

A teacher who relies heavily on this style may be bound by rules and standards in ways
that limit creativity. This matters because Nun Afifa et al. (2023) found that teachers’ creativity
greatly increased students’ interest in learning; conversely, teachers who are not creative risk
leaving students bored and uninterested. In language teaching, standard guidelines of this kind
are mainly needed for writing tasks that require a set format, whereas other kinds of writing
call for critical and creative thinking.

Students’ learning styles, the second- and fourth-semester students in this study
displayed all six of Grasha’s (2002, p. 169) learning styles. The collaborative style had the
highest percentage and the avoidant style the lowest. Each style is discussed below.

Collaborative learning style, the data analysis showed that the largest group of
students (37%) preferred the collaborative learning style. Collaborative students like to share
their ideas and study with their teachers and classmates. They expand their knowledge through
group and team work and are more successful when working in groups. The advantage of this
style is that students develop skills for working in groups and teams; its disadvantage is that
they may become too dependent on other students and may not be good at studying alone
(Grasha, 2002, p. 169). In line with this, Zhou and Colomer (2024) and Jaya et al. (2025) report
that learning in groups toward a common goal benefits group members, improving learning
outcomes, social and teamwork skills, and personal responsibility.

This finding differs from what might be expected in the Indonesian education system,
which has traditionally been teacher-centered and would therefore be expected to produce
mainly dependent learners. The predominance of the collaborative style in this study may be
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explained by several factors. One is the students’ level: the participants were university
students, who tend to learn through class discussion. Another is that the lecturers taught in a
student-centered way.

Competitive learning style, this was the second most preferred learning style (21%).
According to Grasha (2002), competitive students approach learning with the attitude that
they should do better than others. They compete for rewards and see their classmates as
competitors. They are motivated to outperform others, enjoy competing, and see the
classroom as a win—lose situation. They like to attract attention and want to be recognized for
their success in class. Such students may have difficulty relating to other students and to
cooperative learning environments.

Dependent learning style, the dependent learning style was found among 16% of the
students who completed the questionnaire. According to Grasha (2002, p. 169), dependent
students are seldom inquisitive and learn only what is required. They see the teacher as an
authority and as a source of information and structure, like the structures their teacher
develops, and want to be told what to do. Clear instructions from the teacher help them
manage their anxiety, but they have difficulty learning on their own and cannot easily handle
uncertain situations. The advantage of this style, therefore, is that it helps students manage
their anxiety and obtain clear directions; its disadvantage is that it makes it difficult for them
to develop autonomy and self-direction as learners and to learn how to deal with uncertainty.

Students with a dependent learning style tend to need more guidance to understand new
material, and the material should be presented step by step. Studies comparing the lecture
method with cooperative or group-discussion formats have found that the latter produce
better learning outcomes (Beigzadeh et al., 2024; Sudarmika et al., 2020). To accommodate
students with a dependent learning style (16%), lecturers can therefore incorporate structured
discussion into their teaching (Grasha, 2002, p. 154).

Participant learning styles, this learning style was found among 14% of the students.
According to Grasha (2002, p. 169), participant students are good class citizens: they like
attending class and taking part in activities, are willing to do more than is expected, and give
priority to the needs of other students. They want to learn the course content, take
responsibility for their own learning, and enjoy participating in learning activities.

Independent learning style, this learning style was found among 11% of the students.
Grasha (2002, p. 169) describes independent students as those who like to study alone and are
confident in their learning abilities. They consider it important to learn the subject
independently and build knowledge on their own, although they may have difficulty seeking
help from others. Independent learners are confident and curious; they prefer to think for
themselves, work on their own, and do not require highly specific instructions. To
accommodate them, lecturers should implement a student-centered learning process, which
will enable these students to understand the material well.

Avoidant learning style, only 1% of the students preferred the avoidant learning style.
Avoidant students are not enthusiastic about learning or taking part in classroom activities.
They generally do not engage with their teachers or classmates and are indifferent to what is
happening in the classroom (Grasha, 2002, p. 169). They do not enjoy attending class, do not
take responsibility for their learning, and avoid participating in course activities. Similarly,
Syafitri et al. (2025) found that low self-confidence, language anxiety, and fear of making
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mistakes or of negative evaluation reduced EFL students’ willingness to communicate in class,
whereas peer support and a non-threatening classroom atmosphere increased it.

In summary, the findings on the learning styles of students in the English Study Program
at Jambi University suggest that lecturers do not need to change the diversity of their students’
learning styles, but they should be aware that students acquire knowledge, receive information,
and solve problems in different ways. Some students need more guidance to identify what is
important and to ignore irrelevant details; they may feel lost in some situations and need step-
by-step explanations. These characteristics are typical of students with a dependent learning
style. Other students may be capable learners but less sensitive to others and less effective in
social situations, which is characteristic of the independent learning style.

The alignment oflecturers’ teaching styles with students’ learning styles, as noted
in the Introduction, proponents of matching argue that when students’ learning styles and the
instructor’s teaching style match, both benefit most from the interaction (Felder & Henriques,
1995). It should be noted, however, that Hattie and O’Leary (2025), in a synthesis of 17 meta-
analyses, found that studies directly testing this matching hypothesis reported a negligible
effect on achievement (d = .04), and they argue that teaching students adaptable and effective
learning strategies is more productive than matching instruction to learning styles. The
alignment reported here is therefore best interpreted as a description of the compatibility
between teaching and learning styles in these classes rather than as evidence that matching by
itself improves achievement.

The alignment of the lecturers’ teaching styles with the students’ learning styles was
determined using Grasha’s (2002, p. 155) teaching style clusters. There are four clusters, each
consisting of teaching styles that match particular learning styles. The cluster descriptions
below are based on Grasha (2002).

Of the thirty lecturers and 165 students, seven lecturers (23%) and 85 students (52%)
belonged to Cluster 1. The expert/formal authority cluster tends toward teacher-centered
classrooms in which information is presented, and students receive knowledge. Lecturers with
a formal authority teaching style tend to focus on content. This style is generally teacher-
centered: the lecturer feels responsible for providing and controlling the flow of content, and
students are expected to receive it. An instructor with this teaching style might say, “I am the
flashlight for my students; I illuminate the content and materials so that my students can see
the importance of the material and appreciate the discipline.” Grasha (2002) suggests that
these styles work best with students who are less capable with the content and who have
stronger dependent, participant, and competitive learning styles. Cluster 1 teaching is also
effective when lecturers are willing to control classroom tasks. Although it may be desirable,
it does not appear necessary in most circumstances for lecturers to devote time to building
relationships with students, nor do they need to be overly concerned with encouraging
students to build relationships with one another. The classroom methods this model requires
are traditional teacher-centered presentations and discussion techniques.

Cluster 2 comprised fourteen lecturers (47%) and 111 students (67%). The personal
model/expert/formal authority cluster is a teacher-centered approach that emphasizes
modeling and demonstration and encourages students to observe processes as well as content.
Lecturers of this type act as role models by demonstrating skills and processes, and then as
coaches or guides who help students develop and apply these skills and knowledge. A lecturer
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with this teaching style might comment: “I show my students how to propetly do a task or
work through a problem and then I will help them master the task or problem solution. It’s
important that my students can independently solve similar problems by using and adapting
demonstrated methods.” Instructors with this style are interested in encouraging student
participation and in adapting their presentations to accommodate vatious learning styles.
Students are expected to take some responsibility for learning what they need to know and for
asking for help when they do not understand something. Because they will frequently have to
show what they know, students need more knowledge than they would in a lecture class; the
coaching of skills and problem-solving abilities that characterizes this kind of teaching leaves
them few opportunities to hide their ignorance. It also helps if students have participant,
dependent, and collaborative learning styles or are flexible enough to develop them. These
styles work well in learning environments where coaching and following the examples of role
models are prominent. Teachers must be interested in influencing how learners use the
knowledge and skills they are taught, and they must also work to develop relationships with
students; research shows that effective models are typically people who are liked and well
respected (Bandura, 1980). The classroom methods this model requires are role modeling and
coaching or guiding students as they develop and apply skills and knowledge.

Cluster 3 comprised twenty-four lecturers (80%) and 102 students (62%). The
facilitator/personal model/expert cluster is a student-centered model for the classroom.
Lecturers design activities, social interactions, or problem-solving situations that allow
students to practice the processes for applying course content. This teaching style places much
more responsibility on students to take the initiative in meeting the demands of various
learning tasks, and it works best for students who are comfortable with independent learning
and who can actively participate and collaborate with other students. Lecturers typically design
group activities that require active learning, student-to-student collaboration, and problem-
solving, and they often try to create learning situations that require students to process and
apply course content in creative and original ways. The blend of facilitator, personal model,
and expert styles in this cluster matches students with stronger collaborative, participant, and
independent learning styles. In addition to possessing, or being willing to acquire, the
appropriate content knowledge, students need to be willing to take initiative and to accept
responsibility for meeting the demands of various learning tasks. Lecturers must exercise some
control over the processes used to facilitate learning, but they should be less interested in
controlling the specific details of the content students acquire, since some of what students
learn in this mode of teaching cannot be programmed in advance. Similarly, there should be
more interest in developing and practicing other skills (e.g., the ability to work with others)
and a broader range of content-related skills (e.g., critical and creative thinking). Developing
and maintaining a professional, friendly, and warm relationship with students is helpful. The
classroom methods this model requires are collaborative learning and other student-centered
learning processes emphasized consistently throughout a coutse.

Cluster 4 comprised twenty-two lecturers (73%) and 102 students (62%). The
combination of the delegator, facilitator, and expert modes of teaching works best when
students have appropriate levels of knowledge and possess independent, collaborative, and
participant learning styles. Their capabilities must also include a willingness to take initiative
and to accept more responsibility for their own learning. Using the highly student-centered
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methods of Cluster 4, or independent study processes, means that teachers must be willing to
give up direct control over how learners engage in tasks and over the outcomes. An
independent study or collaborative project, for example, would be less interesting if the teacher
planned every detail and the outcomes were highly predictable. Teachers must be willing to
“empower” students and to develop rapport with them, and the instructor must be viewed as
approachable in order to consult effectively with students and to act as a resource person.
Good working relationships among students, however, are something the students must
largely develop themselves in the context of their tasks. The classroom methods this model
requires emphasize independent learning activities for groups and individuals.

Based on the data analysis, the lecturers’ teaching styles, in order of dominance, were
facilitator (37%), personal model (23%), expert (20%), delegator (17%), and formal authority
(3%), whereas the most dominant learning style among the students was collaborative (37%).
According to Grasha (2002, p. 155), both the dominant teaching styles and the dominant
learning style fall into Cluster 3, which consists of the facilitator, personal model, and expert
teaching styles. This cluster represents a student-centered model for the classroom and
provides a good match for students with collaborative, participant, and independent learning
styles.

The misalignment of students’ learning styles with lecturers’ teaching styles, only
one student (1%) had a learning style that was misaligned with the lecturers’ teaching styles,
namely the avoidant style. As stated in the Introduction, the purpose of this study was to
determine the alignment of lecturers’ teaching styles with students’ learning styles using
Grasha’s clusters. Because the avoidant learning style is not included in any of the clusters, it
is considered misaligned with the lecturers’ teaching styles.

Conclusion

The results of the study show that the lecturers and students of the Faculty of Teacher
Training and Education, Jambi University, exhibit diverse teaching and learning styles. The
lecturers apply five teaching styles, namely facilitator, expert, delegator, personal model, and
formal authority, with the facilitator and personal model styles predominating. These styles
reflect the lecturers’ role in guiding students, setting examples, and encouraging students’
active participation in the learning process.

The students, meanwhile, showed a variety of learning styles. The collaborative learning
style was the most dominant, followed by the competitive, dependent, participant, and
independent styles, while the avoidant style was found in only one student. The dominance of
the collaborative style indicates that students tend to learn more effectively through interaction
and cooperation with their peers.

Furthermore, the alignment analysis shows that, in general, there is a relatively high level
of compatibility between the lecturers’ teaching styles and the students’ learning styles, as
reflected in the grouping of both into Grasha’s teaching style clusters. This compatibility may
support a more effective and conducive learning process.

However, one student with an avoidant learning style was not aligned with the lecturers’
teaching styles. Lecturers therefore need to develop more adaptive and varied learning
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strategies so that differences in students’ learning styles can be optimally accommodated in the
learning process.
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